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Unit 1

 English Language Arts 

Directions: 

Today, you will take Unit 1 of the English Language Arts component of the 
Graduation Proficiency Assessment. 

Read each passage and question. Then, follow the directions to answer each 
question. Mark your answers by completely filling in the circles in your answer 
document. Do not make any pencil marks outside of the circles. If you need to 
change an answer, be sure to erase your first answer completely. 

One of the questions will ask you to write a response. Write your response in the 
space provided in your answer document. Be sure to keep your response within 
the provided space. Only responses written within the provided space will be 
scored. 

If you do not know the answer to a question, you may go on to the next 
question. If you finish early, you may review your answers and any questions 
you did not answer in this unit ONLY. Do not go past the stop sign.
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Today you will read and analyze passages from two short stories. 
As you read these texts, you will gather information and answer 
questions about each text individually and about the relationship 
between the texts so you can write an analytical essay.

Read the passage from “Red Cranes,” a short story written by United 
States writer Jacey Choy. Then answer questions 1 through 3.

from “Red Cranes”
 by Jacey Choy

 1 Jiro removed his hat and the cloth band tied around his forehead. Bending 
over, he untied his shoes, then set them in the shoe rack next to the door. He 
opened the door and shuffled over to the sink to wash his hands. Shaded by 
the aged cherry trees, the small house remained cool. Jiro wiped his hands on 
a towel and sat at the low table.

 2 “Father,” said Mie as she sat beside him, “how is the work going today? Do you 
think the plants will be ready to harvest in time? Do you have enough men to 
help you?”

 3 Jiro turned to Mie and smiled. “Yes, yes, Mie, I think we will have a good crop 
this time. Kinshi and the others have been working hard . . . we can always use 
more help, but we’re doing fine. I was going to tell you that I thought I heard 
some cranes early this morning, before the sun came up. I tried to find them, 
but I wasn’t sure where their calls were coming from. They’re so loud and 
resonant, so it’s sometimes hard to tell. I was going to wake you, but I decided 
it wouldn’t be worth it, especially if it wasn’t a red crane.”

 4 “The red cranes! Father! Please wake me next time, even if you’re not sure! I 
don’t mind getting up that early, anyway.” Red cranes were rare around this 
part of Japan, but Mie longed to see one. She imagined herself on the back of a 
red crane, flying high in the air.

 5 “Oh, Mie,” said Yuki, “all your talk of red cranes. Dreams, just dreams.” Yuki 
picked up her chopsticks and shook her head.

 6 “I know I sound foolish, but I’m so excited to see a red crane. I’ve been 
reading about them in one of your books, Mother, and I just wish I could 
actually see and hear one. Did you know that their nests usually contain only 
two eggs and can be found on the ground in marshy areas? And, most cranes 



5

 English Language Arts 

U
n

it
 1

are usually brown, gray, or white, so the red crane is unusual with its red 
feathers.” Mie’s eyes flashed with excitement as she talked.

 7 “Well, Mie, if I hear any cranes, no matter what, I will come and get you.” Jiro 
gazed at his daughter and then stood up from the table.

 8 Mie and Yuki finished clearing the dishes of rice, namasu or pickled vegetables, 
and miso soup. Jiro had returned to the fields, leaving Mie and Yuki to spend 
some time in the house. Mie wanted to read her poetry anthology, the 
Man’yoshu, and practice her calligraphy. Because she lived in the country, she 
was unable to go to school like the girls who lived in Edo. They were closer to 
the priests and temples, where they could be taught how to read and write. But 
Yuki had learned how to read and write as a girl, and she worked hard with Mie 
every day to teach her what she knew. It was Mie’s favorite part of her day, 
not only to learn how to read and write, but to interact so intimately with Yuki. 
She admired Yuki, a strong woman and a gentle mother.

 9 Yuki walked over to Mie, drying her hands on a soft cloth. “Mother, what were 
your dreams when you were a girl? I know life was difficult, but did you ever 
think how things might be different for you? Did you dream you would be a 
wife and mother? Or did you have other dreams as well?”

 10 Yuki turned to Mie. Dreams are for youth, she thought to herself. She had so 
many dreams when she was growing up, most that she dared not share with 
anyone. Life, for her, held so few choices. What should she say? She worried 
that if she told her the truth it might influence Mie in the wrong way. Women 
had a hard life if they chose not to marry and be a devoted wife and 
mother— and she wanted Mie to have a comfortable life. 

 11 “Well, when I was your age I had many dreams, as children do. One of my 
dreams was to fall in love and get married. I was lucky that one of my dreams 
came true . . . and that I met your father, who is a wonderful husband and 
father.” Yuki worried that she didn’t sound strong enough, sure enough about 
the path that her life took.

 12 “Of course, Mother. But I mean, did you ever dream that you would be a 
famous puppeteer, or a rich merchant that traveled the oceans, or maybe a 
poet whose poems were written in the Man’yoshu? How about an artist that 
painted beautiful landscapes?”

 13 Yuki laughed. “You have some wild ideas for a young girl. I suggest that you 
concentrate on your own reading and writing for now. You can work on your 
dreams later.” Yuki shook her head and walked toward the kitchen. She felt like 
her own mother, discouraging Mie from carrying around her dreams. She 



6

 English Language Arts 

U
n

it
 1

wanted her daughter to have her dreams yet she didn’t want her to grow up 
with unrealistic ideas and goals.

 14 Mie continued reading, but when she heard her mother leave the room, Mie 
glanced up and stared out the window. She watched her father working in the 
fields, and the mountain, Fujisan, far in the background. Fujisan, a volcano said 
to have been created during an earthquake hundreds of years ago, was a 
sacred place filled with magic— or so many who had been there said. Mie 
dreamed of visiting Fujisan one day and climbing to its summit. She imagined 
herself at the peak and, like a red crane, flying into the sky. With these 
thoughts a peacefulness, a serenity, traveled through her. She closed her eyes 
and imagined the plum blossoms in the spring, their delicate fragrance. She 
imagined the Japanese maple trees in the autumn, deep purple and brown 
penetrating the landscape. She saw the snow in winter, covering the ground, 
the trees, and the bridge in the crisp air. Mie felt her heart soar and her mind 
drift.
Jacey Choy, “Red Cranes,” from Fiction on a Stick (Minneapolis: Milkweed Editions, 2008). Reprinted with permission.
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1. Part A

 What is the meaning of resonant as it is used in paragraph 3?

A. intense

B. distant

C. familiar

D. annoying

 Part B

 Which quotation from paragraph 3 helps clarify the meaning of resonant?

A. “‘I tried to find them . . . .’”

B. “‘. . . I wasn’t sure where their calls were coming from.’”

C. “‘They’re so loud . . . .’”

D. “‘. . . it’s sometimes hard to tell.’”

 English Language Arts 
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2. Part A

 How are the details about Mie's interest in the red cranes important to the 
development of a central theme in the passage?

A. They suggest that Mie will not listen to her parents' advice because she 
has a strong personality.

B. They reinforce the idea that Mie remains idealistic despite her mother's 
cautious realism.

C. They highlight the dangers of Mie's unrealistic expectations about her 
future.

D. They emphasize the importance of Mie's decision to follow a cultural 
tradition.

 Part B

 Which paragraph focused on the red cranes provides the best support for the 
answer to Part A?

A. paragraph 3

B. paragraph 4

C. paragraph 6

D. paragraph 14

 English Language Arts 
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3. Part A

 Which phrase describes the attitude of Mie's father, Jiro, toward Mie?

A. distrust of her motives

B. amusement about her desires

C. respect for her wishes

D. anxiety about her future

 Part B

 Which sentence best supports the answer to Part A?

A. “‘Yes, yes, Mie, I think we will have a good crop this time.’” (paragraph 3)

B. “‘I tried to find them, but I wasn’t sure where their calls were coming 
from.’” (paragraph 3)

C. "'. . . all your talk of red cranes. Dreams, just dreams.'" (paragraph 5)

D. “‘Well, Mie, if I hear any cranes, no matter what, I will come and get 
you.’” (paragraph 7)

 English Language Arts 
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Read the passage from “The Firefly Hunt,” a short story by Japanese 
writer Jun'ichirō Tanizaki (1886– 1965). Then answer questions 4 
through 6.

from “The Firefly Hunt”
 by Jun'ichirō Tanizaki

 1 It was a strange house, of course, but it was probably less the house than 
sheer exhaustion that kept Sachiko awake. She had risen early, she had been 
rocked and jolted by train and automobile through the heat of the day, and in 
the evening she had chased over the fields with the children, two or three miles 
it must have been. . . . She knew, though, that the firefly hunt would be 
pleasant to remember. . . . She had seen firefly hunts only on the puppet 
stage, Miyuki and Komazawa murmuring of love as they sailed down the River 
Uji; and indeed one should properly put on a long- sleeved kimono, a smart 
summer print, and run across the evening fields with the wind at one’s sleeves, 
lightly taking up a firefly here and there from under one’s fan. Sachiko was 
entranced with the picture. But a firefly hunt was, in fact, a good deal different. 
If you are going to play in the fields you had better change your clothes, they 
were told, and four muslin kimonos— prepared especially for them?— were laid 
out, each with a different pattern, as became their several ages. Not quite the 
way it looked in the pictures, laughed one of the sisters. It was almost dark, 
however, and it hardly mattered what they had on. They could still see each 
other’s faces when they left the house, but by the time they reached the river 
it was only short of pitch dark. . . . A river it was called; actually it was no 
more than a ditch through the paddies, a little wider perhaps than most 
ditches, with plumes of grass bending over it from either bank and almost 
closing off the surface. A bridge was still dimly visible a hundred yards or so 
ahead. . . .

 2 They turned off their flashlights and approached in silence; fireflies dislike noise 
and light. But even at the edge of the river there were no fireflies. Perhaps they 
aren’t out tonight, someone whispered. No, there are plenty of them— come 
over here. Down into the grasses on the bank, and there, in that delicate 
moment before the last light goes, were fireflies, gliding out over the water in 
low arcs like the sweep of the grasses . . . And on down the river, and on and 
on, were fireflies, lines of them wavering out from this bank and the other and 
back again . . . sketching their uncertain lines of light down close to the surface 
of the water, hidden from outside by the grasses. . . . In that last moment of 
light, with the darkness creeping up from the water and the moving plumes of 
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grass still faintly outlined, there, far, far, far as the river stretched, an infinite 
number of little lines in two long lines on either side, quiet, unearthly. Sachiko 
could see it all even now, here inside with her eyes closed. . . . Surely it was 
the impressive moment of the evening, the moment that made the firefly hunt 
worth while. . . . A firefly hunt has indeed none of the radiance of a cherry 
blossom party. Dark, dreamy, rather . . . might one say? Perhaps something of 
the child’s world, the world of the fairy story in it. . . . Something not to be 
painted but to be set to music, the mood of it taken up on a piano or a 
koto. . . . And while she lay with her eyes closed, the fireflies, out there along 
the river, all through the night, were flashing on and off, silent, numberless. 
Sachiko felt a wild, romantic surge, as though she were joining them there, 
soaring and dipping along the surface of the water, cutting her own uncertain 
line of light. . . .
“The Firefly Hunt” by Jun'ichirō Tanizaki from Modern Japanese Literature , edited by Donald Keene, copyright © 1956 by 
Grove Press Inc. Used by permission of Grove/Atlantic, Inc. Any third party use of this material, outside of this publication, is 
prohibited. 
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4. Part A

 In paragraph 1, what is the meaning of the word entranced as it is used in 
the sentence “Sachiko was entranced with the picture”?

A. startled with fear

B. filled with wonder and delight

C. overjoyed with fortune

D. held back with confusion and uncertainty

 Part B

 Which two quotations from later in the passage further emphasize the 
meaning of entranced?

A. “Perhaps they aren’t out tonight, someone whispered.”

B. “And on down the river, and on and on, were fireflies, lines of them 
wavering out from this bank and the other and back again . . . .”

C. “. . . there, in that delicate moment before the last light goes, were 
fireflies, gliding out over the water in low arcs . . . .”

D. “In that last moment of light, with the darkness creeping up from the 
water and the moving plumes of grass still faintly outlined . . . .”

E. “Sachiko could see it all even now, here inside with her eyes closed. . . . 
Surely it was the impressive moment of the evening . . . .”

F. “. . . as though she were joining them there, soaring and dipping along 
the surface of the water . . . .”

 English Language Arts 
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5. Part A

 Which option best captures a central theme of the passage?

A. the stimulation of the imagination

B. the overcoming of childhood fears

C. the disruption of nature by humans

D. the deceptive nature of dreams

 Part B

 Which quotation is most relevant to a central theme of the passage?

A. “They could still see each other's faces when they left the house, but by 
the time they reached the river it was only short of pitch dark.” 
(paragraph 1)

B. “A river it was called; actually it was no more than a ditch through the 
paddies, a little wider perhaps than most ditches, with plumes of grass 
bending over it from either bank and almost closing off the surface. A 
bridge was still dimly visible . . . .” (paragraph 1)

C. “They turned off their flashlights and approached in silence; fireflies 
dislike noise and light.” (paragraph 2)

D. “Dark, dreamy, rather . . . might one say? Perhaps something of the 
child's world, the world of the fairy story in it. . . . Something not to be 
painted but to be set to music, the mood of it taken up on a piano or a 
koto.” (paragraph 2)

 English Language Arts 
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6. Part A

 Throughout the passage, the author builds suspense. Which structural choice 
contributes most directly to suspense?

A. The author begins the passage by mentioning a strange house Sachiko 
stayed in.

B. The author describes the things Sachiko did throughout the day before 
describing what she did during the evening.

C. The author dwells on Sachiko and her friends searching for the fireflies in 
the dark prior to describing the finding of the fireflies.

D. The author describes Sachiko reflecting on her experience with the 
fireflies.

 Part B

 Which quotation from the passage best supports the answer to Part A?

A. “It was a strange house, of course, but it was probably less the house 
than sheer exhaustion that kept Sachiko awake.” (paragraph 1)

B. “If you are going to play in the fields you had better change your clothes, 
they were told, and four muslin kimonos— prepared especially for 
them?— were laid out, each with a different pattern . . . .” (paragraph 1)

C. “A river . . . with plumes of grass bending over it from either bank and 
almost closing off the surface. A bridge was still dimly visible a hundred 
yards or so ahead . . . .” (paragraph 1)

D. “. . . the moment that made the firefly hunt worth while. . . . A firefly 
hunt has indeed none of the radiance of a cherry blossom party.” 
(paragraph 2)

 English Language Arts 
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Refer to the passages from “Red Cranes” and “The Firefly Hunt.” Then 
answer question 7.

7. You have read two passages, one from Jacey Choy’s “Red Cranes” and one 
from Jun'ichirō Tanizaki’s “The Firefly Hunt.” Though Mie and Sachiko, the 
main characters in the passages, have certain similarities, the authors 
develop their characters in very different ways.

 Write an essay in which you analyze the different approaches the authors 
take to develop these characters. In your essay, be sure to discuss how each 
author makes use of such elements as

 • the main characters’ interactions with other characters,

 • the presentation of the main characters’ thoughts, and

 • the strong feelings each character experiences at the end of each passage.

 Use specific evidence from both passages to support your analysis.

 English Language Arts 
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Read the article “10 Things You Can Do to Avoid Fraud.” Then answer 
questions 8 through 11.

10 Things You Can Do to Avoid Fraud

 1 International scam artists use clever schemes to defraud millions of people 
across the globe each year, threatening financial security and generating 
substantial profits for criminal organizations and common crooks. They use 
phone, email, postal mail, and the Internet to cross geographic boundaries and 
trick victims into sending money or giving out personal information.

 2 While con artists can be clever, many can be foiled by knowledgeable— and 
equally canny— consumers. Here are 10 things you can do to stop a scam.

 3 1 Keep in mind that wiring money is like sending cash: once it’s gone, 
you can’t get it back. Con artists often insist that people wire money, 
especially overseas, because it’s nearly impossible to reverse the transaction or 
trace the money. Don’t wire money to strangers, to sellers who insist on wire 
transfers for payment, or to someone who claims to be a relative in an 
emergency (and wants to keep the request a secret).

 4 2 Don’t send money to someone you don’t know. That includes an online 
merchant you’ve never heard of— or an online love interest who asks for money 
or favors. It’s best to do business with sites you know and trust. If you buy 
items through an online auction, consider a payment option that provides 
protection, like a credit card. Don’t send cash or use a wire transfer service.

 5 3 Don’t respond to messages that ask for your personal or financial 
information, whether the message comes as an email, a phone call, a 
text message, or an ad. Don’t click on links in the message, or call phone 
numbers that are left on your answering machine, either. The crooks behind 
these messages are trying to trick you into giving up your personal 
information. If you get a message and are concerned about your account 
status, call the number on your credit or debit card— or your statement— and 
check it out.

 6 4 Don’t play a foreign lottery. First, it’s easy to be tempted by messages 
that boast enticing odds in a foreign lottery, or messages that claim you’ve 
already won. Inevitably, you’ll be asked to pay “taxes,” “fees,” or “customs 
duties” to collect your prize. If you send money, you won’t get it back, 
regardless of the promises. Second, it’s illegal to play foreign lotteries.
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 7 5 Don’t agree to deposit a check from someone you don’t know and 
then wire money back, no matter how convincing the story. By law, 
banks must make funds from deposited checks available within days, but 
uncovering a fake check can take weeks. You are responsible for the checks 
you deposit: When a check turns out to be a fake, it’s you who is responsible 
for paying back the bank.

 8 6 Read your bills and monthly statements regularly— on paper and 
online. Scammers steal account information and then run up charges or 
commit crimes in your name. Dishonest merchants sometimes bill you for 
monthly “membership fees” and other goods or services you didn’t authorize. 
If you see charges you don’t recognize or didn’t okay, contact your bank, card 
issuer, or other creditor immediately.

 9 7 In the wake of a natural disaster or another crisis, give to 
established charities rather than one that seems to have sprung up 
overnight. Pop- up charities probably don’t have the infrastructure to get help 
to the affected areas or people, and they could be collecting the money to 
finance illegal activity. Check out ftc.gov/charityfraud to learn more.

 10 8 Talk to your doctor before buying health products or signing up for 
medical treatments. Ask about research that supports a product’s 
claims— and possible risks or side effects. Buy prescription drugs only from 
licensed U.S. pharmacies. Otherwise, you could end up with products that are 
fake, expired or mislabeled— in short, products that could be dangerous. Visit 
ftc.gov/health for more information.

 11 9 Remember there’s no such thing as a sure thing. If someone contacts 
you promoting low- risk, high- return investment opportunities, stay away. When 
you hear pitches that insist you act now, guarantees of big profits, promises of 
little or no financial risk, or demands that you send cash immediately, report 
them to the FTC.

 12 10 Know where an offer comes from and who you’re dealing with. Try 
to find a seller’s physical address (not just a P.O. Box) and phone number. With 
VoIP and other web- based technologies, it’s tough to tell where someone is 
calling from. Do an internet search for the company name and website and 
look for negative reviews. Check them out with the Better Business Bureau at 
bbb.org.

 13 One bonus tip: Visit OnGuardOnline.gov to learn how to avoid internet fraud, 
secure your computer and protect your personal information.
“10 Things You Can Do to Avoid Fraud”— Public Domain/Federal Trade Commission
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8. Part A

 In the article, what is the definition of foiled as it is used in paragraph 2 of 
the introduction?

A. charged with a crime

B. improved or made better

C. identified by name

D. prevented from succeeding

 Part B

 Which sentence from the article provides a clue to the answer in Part A?

A. “They use phone, email, postal mail, and the Internet to cross geographic 
boundaries and trick victims into sending money or giving out personal 
information.” (paragraph 1)

B. “Here are 10 things you can do to stop a scam.” (paragraph 2)

C. “Keep in mind that wiring money is like sending cash: once it’s 
gone, you can’t get it back.” (paragraph 3)

D. “Con artists often insist that people wire money, especially overseas, 
because it’s nearly impossible to reverse the transaction or trace the 
money.” (paragraph 3)

 English Language Arts 
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9. Part A

 Which of these ideas is implied throughout the article?

A. Consumer fraud is growing faster than other crimes because it is so 
profitable.

B. Con artists can easily fool consumers who are unfamiliar with their 
schemes.

C. It is the government’s responsibility to find ways to prevent and detect 
fraud.

D. The best way to avoid fraud is to conduct all business dealings in person.

 Part B

 Which piece of information from the article supports the inference in Part A?

A. It is nearly impossible to reverse or trace a wire transfer of money.

B. Messages asking for personal or financial information are tricks to gain 
access to personal accounts.

C. It is illegal to play a foreign lottery.

D. If a check turns out to be fake, it is the person who deposited the check 
that is responsible for paying back the bank.

 English Language Arts 
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10. Part A

 Which aspect of the article helps establish the reliability and credibility of the 
claim that consumers can avoid fraud by following the advice presented in the 
passage?

A. It is published by a government agency.

B. It provides 10 different tips for avoiding consumer fraud.

C. It describes scams readers may recognize.

D. It is clearly written and easy for anyone to understand.

 Part B

 Which two details from the article support the answer in Part A?

A. “Here are 10 things you can do to stop a scam.” (paragraph 2)

B. “If you send money, you won’t get it back, regardless of the promises.” 
(paragraph 6)

C. “Scammers steal account information and then run up charges or commit 
crimes in your name.” (paragraph 8)

D. “Check out ftc.gov/charityfraud to learn more.” (paragraph 9)

E. “Visit ftc.gov/health for more information.” (paragraph 10)

F. “Try to find a seller’s physical address (not just a P.O. Box) and phone 
number.” (paragraph 12)

 English Language Arts 
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11. Part A

 Which statement describes how the author’s purpose relates to the central 
idea of the text?

A. The author’s purpose is to motivate readers to avoid fraud by promoting 
compassion for the victims of fraud.

B. The author’s purpose is to help readers avoid fraud by being informed 
and sensible about fraud.

C. The author’s purpose is to help readers understand the dangers of 
making money quickly by knowing how to avoid fraud.

D. The author’s purpose is to convince readers that knowing the law and 
obeying it is the best way to avoid fraud.

 Part B

 Which idea from the article best illustrates the answer to Part A?

A. People give to charities in the wake of a natural disaster.

B. Playing a foreign lottery is against the law.

C. The law requires banks to make funds from deposited checks available 
within days.

D. Scammers can steal your personal information and run up charges on 
your accounts.
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You have come to the end of Unit 1 of the test.

• Review your answers from Unit 1 only. 
• Then, close your test booklet and answer document and raise your

hand to turn in your test materials. 

STOP
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Unit 2

 English Language Arts 

Directions : 

Today, you will take Unit 2 of the English Language Arts component of the 
Graduation Proficiency Assessment. 

Read each passage and question. Then, follow the directions to answer each 
question. Mark your answers by completely filling in the circles in your answer 
document. Do not make any pencil marks outside of the circles. If you need to 
change an answer, be sure to erase your first answer completely. 

One of the questions will ask you to write a response. Write your response in the 
space provided in your answer document. Be sure to keep your response within 
the provided space. Only responses written within the provided space will be 
scored. 

If you do not know the answer to a question, you may go on to the next 
question. If you finish early, you may review your answers and any questions 
you did not answer in this unit ONLY. Do not go past the stop sign.
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In 1968 three students in Des Moines, Iowa, arrived at their 
separate schools wearing black armbands to protest United 
States involvement in the Vietnam War. The principals of the 
schools quickly instituted a policy banning the wearing of 
armbands, leading to the suspension of the students. A lawsuit 
filed on behalf of the students was eventually argued in the 
Supreme Court on November 12, 1968. Today you will read two 
passages and read a transcript of a radio interview that discusses 
the context and impact of the case. At the end of the task, you 
will be asked to write an analytical essay.

Read the passage from the United States Supreme Court majority 
opinion written by Justice Abe Fortas. Then answer questions 12 and 13.

from Tinker v. Des Moines Independent Community 
School District 

 by Justice Abe Fortas

Supreme Court of the United States 393 U.S. 503 Tinker v. Des Moines 
Independent Community School District No. 21. Argued November 12, 
1968— Decided February 24, 1969

II

 1 The problem posed by the present case does not relate to regulation of the 
length of skirts or the type of clothing, to hair style, or deportment. Cf. Ferrell 
v. Dallas Independent School District, 392 F.2d 697 (1968); Pugsley v. 
Sellmeyer, 158 Ark. 247, 250 S.W. 538 (1923). It does not concern aggressive, 
disruptive action or even group demonstrations. Our problem involves direct, 
primary First Amendment rights akin to “pure speech.”

 2 The school officials banned and sought to punish petitioners for a silent, 
passive expression of opinion, unaccompanied by any disorder or disturbance 
on the part of petitioners. There is here no evidence whatever of petitioners’ 
interference, actual or nascent, with the schools’ work or of collision with the 
rights of other students to be secure and to be let alone. Accordingly, this case 
does not concern speech or action that intrudes upon the work of the schools 
or the rights of other students.
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 3 Only a few of the 18,000 students in the school system wore the black 
armbands. Only five students were suspended for wearing them. There is no 
indication that the work of the schools or any class was disrupted. Outside the 
classrooms, a few students made hostile remarks to the children wearing 
armbands, but there were no threats or acts of violence on school premises.

 4 The District Court concluded that the action of the school authorities was 
reasonable because it was based upon their fear of a disturbance from the 
wearing of the armbands. But, in our system, undifferentiated fear or 
apprehension of disturbance is not enough to overcome the right to freedom of 
expression. Any departure from absolute regimentation may cause trouble. Any 
variation from the majority’s opinion may inspire fear. Any word spoken, in 
class, in the lunchroom, or on the campus, that deviates from the views of 
another person may start an argument or cause a disturbance. But our 
Constitution says we must take this risk, Terminiello v. Chicago, 337 U.S. 1 
(1949); and our history says that it is this sort of hazardous freedom— this kind 
of openness— that is the basis of our national strength and of the independence 
and vigor of Americans who grow up and live in this relatively permissive, often 
disputatious, society.

 5 In order for the State in the person of school officials to justify prohibition of a 
particular expression of opinion, it must be able to show that its action was 
caused by something more than a mere desire to avoid the discomfort and 
unpleasantness that always accompany an unpopular viewpoint. Certainly 
where there is no finding and no showing that engaging in the forbidden 
conduct would “materially and substantially interfere with the requirements of 
appropriate discipline in the operation of the school,” the prohibition cannot be 
sustained. Burnside v. Byars, supra, at 749.

 6 In the present case, the District Court made no such finding, and our 
independent examination of the record fails to yield evidence that the school 
authorities had reason to anticipate that the wearing of the armbands would 
substantially interfere with the work of the school or impinge upon the rights of 
other students. Even an official memorandum prepared after the suspension 
that listed the reasons for the ban on wearing the armbands made no reference 
to the anticipation of such disruption.

 7 On the contrary, the action of the school authorities appears to have been 
based upon an urgent wish to avoid the controversy which might result from 
the expression, even by the silent symbol of armbands, of opposition to this 
Nation’s part in the conflagration in Vietnam. It is revealing, in this respect, 
that the meeting at which the school principals decided to issue the contested 
regulation was called in response to a student’s statement to the journalism 
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teacher in one of the schools that he wanted to write an article on Vietnam and 
have it published in the school paper. (The student was dissuaded.)

 8 It is also relevant that the school authorities did not purport to prohibit the 
wearing of all symbols of political or controversial significance. The record 
shows that students in some of the schools wore buttons relating to national 
political campaigns, and some even wore the Iron Cross, traditionally a symbol 
of Nazism. The order prohibiting the wearing of armbands did not extend to 
these. Instead, a particular symbol— black armbands worn to exhibit opposition 
to this Nation’s involvement in Vietnam— was singled out for prohibition. 
Clearly, the prohibition of expression of one particular opinion, at least without 
evidence that it is necessary to avoid material and substantial interference with 
schoolwork or discipline, is not constitutionally permissible.

 9 In our system, state- operated schools may not be enclaves of totalitarianism. 
School officials do not possess absolute authority over their students. Students 
in school, as well as out of school, are “persons” under our Constitution. They 
are possessed of fundamental rights which the State must respect, just as they 
themselves must respect their obligations to the State. In our system, students 
may not be regarded as closed- circuit recipients of only that which the State 
chooses to communicate. They may not be confined to the expression of those 
sentiments that are officially approved. In the absence of a specific showing of 
constitutionally valid reasons to regulate their speech, students are entitled to 
freedom of expression of their views. As Judge Gewin, speaking for the Fifth 
Circuit, said, school officials cannot suppress “expressions of feelings with 
which they do not wish to contend.” Burnside v. Byars, supra, at 749.

 10 In Meyer v. Nebraska, supra, at 402, Mr. Justice McReynolds expressed this 
Nation’s repudiation of the principle that a State might so conduct its schools 
as to “foster a homogeneous people.” He said:

 11 “In order to submerge the individual and develop ideal citizens, Sparta 
assembled the males at seven into barracks and intrusted their subsequent 
education and training to official guardians. Although such measures have been 
deliberately approved by men of great genius, their ideas touching the relation 
between individual and State were wholly different from those upon which our 
institutions rest; and it hardly will be affirmed that any legislature could impose 
such restrictions upon the people of a State without doing violence to both 
letter and spirit of the Constitution.”

 12 This principle has been repeated by this Court on numerous occasions during 
the intervening years. In Keyishian v. Board of Regents, 385 U.S. 589, 603, 
MR. JUSTICE BRENNAN, speaking for the Court, said:
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 13 “The vigilant protection of constitutional freedoms is nowhere more vital than 
in the community of American schools.” Shelton v. Tucker, [364 U.S. 479,] at 
487. The classroom is peculiarly the “marketplace of ideas.” The Nation’s future 
depends upon leaders trained through wide exposure to that robust exchange 
of ideas which discovers truth “out of a multitude of tongues, [rather] than 
through any kind of authoritative selection.”

 14 The principle of these cases is not confined to the supervised and ordained 
discussion which takes place in the classroom. The principal use to which the 
schools are dedicated is to accommodate students during prescribed hours for 
the purpose of certain types of activities. Among those activities is personal 
intercommunication among the students. This is not only an inevitable part of 
the process of attending school; it is also an important part of the educational 
process. A student’s rights, therefore, do not embrace merely the classroom 
hours. When he is in the cafeteria, or on the playing field, or on the campus 
during the authorized hours, he may express his opinions, even on 
controversial subjects like the conflict in Vietnam, if he does so without 
“materially and substantially interfer[ing] with the requirements of appropriate 
discipline in the operation of the school” and without colliding with the rights of 
others. Burnside v. Byars, supra, at 749. But conduct by the student, in class 
or out of it, which for any reason— whether it stems from time, place, or type 
of behavior— materially disrupts classwork or involves substantial disorder or 
invasion of the rights of others is, of course, not immunized by the 
constitutional guarantee of freedom of speech. Cf. Blackwell v. Issaquena 
County Board of Education, 363 F.2d 740 (C.A. 5th Cir.1966).
 Tinker v. Des Moines Independent Community School District by Justice Abe Fortas— Public Domain
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12. Part A

 Which sentence best states the central argument of the majority opinion?

A. Despite the fact that the black armbands caused a general disorder in the 
school, the student protest is nonetheless protected by the constitutional 
right of freedom of expression.

B. Because the students are not yet adults, their rights to the constitutional 
guarantee of freedom of expression are necessarily limited.

C. Because the wearing of the black armbands was not genuinely disruptive, 
the student protest is protected by the constitutional right of freedom of 
expression.

D. Although the school authorities feared how the student protest might 
affect their school, the right of students to protest is always guaranteed 
by the Constitution.

 Part B

 Which two quotations from the passage directly support the central argument 
of the majority opinion?

A. “The problem posed by the present case does not relate to regulation of 
the length of skirts or the type of clothing, to hair style, or deportment.”

B. “There is here no evidence whatever of petitioners’ interference, actual or 
nascent, with the schools’ work or of collision with the rights of other 
students to be secure and to be let alone.”

C. “. . . undifferentiated fear or apprehension of disturbance is not enough 
to overcome the right to freedom of expression.”

D. “. . . the action of the school authorities appears to have been based 
upon an urgent wish to avoid the controversy which might result from the 
expression . . . .”

E. “It is revealing, in this respect, that the meeting at which the school 
principals decided to issue the contested regulation was called in response 
to a student’s statement to the journalism teacher in one of the schools 
that he wanted to write an article on Vietnam and have it published in the 
school paper.”

F. “It is also relevant that the school authorities did not purport to prohibit 
the wearing of all symbols of political or controversial significance.”
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13. Part A

 How does the reference to Sparta in paragraph 11 help to advance the 
argument of the majority opinion as a whole?

A. It suggests the value of an alternative form of education.

B. It highlights the importance of familiarity with ancient history.

C. It illustrates the fact that children have always rebelled against authority.

D. It emphasizes the dangers in suppressing free thinking.

 Part B

 Which group of people mentioned in the majority opinion is comparable to the 
rulers of Sparta discussed in paragraph 11?

A. the students who obeyed the school’s request to refrain from wearing 
black armbands

B. the students who made hostile remarks to those wearing the black 
armbands

C. the school officials who enforced the ban on black armbands

D. the Supreme Court justices who rejected the ban on black armbands
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Read the passage from from the dissenting opinion by Justice Hugo Black 
(1969). Then answer questions 14 through 16.

from Tinker v. Des Moines Independent Community 
School District 

 by Justice Hugo Black

 1 The Court’s holding in this case ushers in what I deem to be an entirely new 
era in which the power to control pupils by the elected “officials of state 
supported public schools . . .” in the United States is in ultimate effect 
transferred to the Supreme Court. The Court brought this particular case here 
on a petition for certiorari urging that the First and Fourteenth Amendments 
protect the right of school pupils to express their political views all the way 
“from kindergarten through high school.” Here, the constitutional right to 
“political expression” asserted was a right to wear black armbands during 
school hours and at classes in order to demonstrate to the other students that 
the petitioners were mourning because of the death of United States soldiers in 
Vietnam and to protest that war which they were against. Ordered to refrain 
from wearing the armbands in school by the elected school officials and the 
teachers vested with state authority to do so, apparently only seven out of the 
school system’s 18,000 pupils deliberately refused to obey the order. One 
defying pupil was Paul Tinker, 8 years old, who was in the second grade; 
another, Hope Tinker, was 11 years old and in the fifth grade; a third member 
of the Tinker family was 13, in the eighth grade; and a fourth member of the 
same family was John Tinker, 15 years old, an 11th grade high school pupil. 
Their father, a Methodist minister without a church, is paid a salary by the 
American Friends Service Committee. Another student who defied the school 
order and insisted on wearing an armband in school was Christopher Eckhardt, 
an 11th grade pupil and a petitioner in this case. His mother is an official in the 
Women’s International League for Peace and Freedom.

 2 As I read the Court’s opinion, it relies upon the following grounds for holding 
unconstitutional the judgment of the Des Moines school officials and the two 
courts below. First, the Court concludes that the wearing of armbands is 
“symbolic speech,” which is “akin to ‘pure speech,’” and therefore protected by 
the First and Fourteenth Amendments. Secondly, the Court decides that the 
public schools are an appropriate place to exercise “symbolic speech” as long 
as normal school functions are not “unreasonably” disrupted. Finally, the Court 
arrogates to itself, rather than to the State’s elected officials charged with 
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running the schools, the decision as to which school disciplinary regulations are 
“reasonable.”

 3 Assuming that the Court is correct in holding that the conduct of wearing 
armbands for the purpose of conveying political ideas is protected by the First 
Amendment, cf., e.g., Giboney v. Empire Storage & Ice Co., 336 U.S. 490 
(1949), the crucial remaining questions are whether students and teachers 
may use the schools at their whim as a platform for the exercise of free 
speech—“symbolic” or “pure”— and whether the courts will allocate to 
themselves the function of deciding how the pupils’ school day will be spent. 
While I have always believed that, under the First and Fourteenth 
Amendments, neither the State nor the Federal Government has any authority 
to regulate or censor the content of speech, I have never believed that any 
person has a right to give speeches or engage in demonstrations where he 
pleases and when he pleases. This Court has already rejected such a notion. In 
Cox v. Louisiana, 379 U.S. 536, 554 (1965), for example, the Court clearly 
stated that the rights of free speech and assembly “do not mean that everyone 
with opinions or beliefs to express may address a group at any public place and 
at any time.”

 4 While the record does not show that any of these armband students shouted, 
used profane language, or were violent in any manner, detailed testimony by 
some of them shows their armbands caused comments, warnings by other 
students, the poking of fun at them, and a warning by an older football player 
that other nonprotesting students had better let them alone. There is also 
evidence that a teacher of mathematics had his lesson period practically 
“wrecked,” chiefly by disputes with Mary Beth Tinker, who wore her armband 
for her “demonstration.”
 Tinker v. Des Moines Independent Community School District by Justice Hugo Black— Public Domain
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14. Part A

 Read the sentence from paragraph 2.

Finally, the Court arrogates to itself, rather than to the State's elected 
officials charged with running the schools, the decision as to which school 
disciplinary regulations are “reasonable.”

 What is the meaning of the word arrogates as it is used in the sentence?

A. makes a final decision

B. behaves unreasonably

C. suggests as an alternative

D. claims presumptuously

 Part B

 Which language feature provides context for determining the meaning of 
arrogates?

A. the way in which “rather” signals a contrast with “State’s elected 
officials”

B. the way in which “finally” emphasizes the importance of the conclusion

C. the way in which “charged” describes the responsibilities of the officials

D. the way in which “the decision” relates back to “finally”
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15. Part A

 What is the main purpose of the dissenting opinion?

A. to support the rights of students based on the Constitution and to 
question legal decisions that limit those rights

B. to suggest that the majority opinion overlooked the wishes of school 
officials and granted students too much power

C. to argue that the majority opinion is an overreach of court authority and 
that local officials should have the authority to make the decisions they 
made

D. to applaud the students who agreed to remove the black armbands and 
to suggest that the armbands did indeed cause some disruptions

 Part B

 Which quotation from paragraph 1 of the dissenting opinion supports the 
answer to Part A?

A. “The Court’s holding in this case ushers in what I deem to be an entirely 
new era in which the power to control pupils by the elected ‘officials of 
state supported public schools . . .’ in the United States is in ultimate 
effect transferred to the Supreme Court.”

B. “Here, the constitutional right to ‘political expression’ asserted was a 
right to wear black armbands during school hours and at classes in order 
to demonstrate to the other students that the petitioners were mourning 
because of the death of United States soldiers in Vietnam and to protest 
that war which they were against.”

C. “Ordered to refrain from wearing the armbands in school by the elected 
school officials and the teachers vested with state authority to do so, 
apparently only seven out of the school system’s 18,000 pupils 
deliberately refused to obey the order.”

D. “Another student who defied the school order and insisted on wearing an 
armband in school was Christopher Eckhardt, an 11th grade pupil and a 
petitioner in this case. His mother is an official in the Women’s 
International League for Peace and Freedom.”
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16. Part A

 How does the author of the dissenting opinion use paragraph 2 to advance his 
overall argument?

A. He criticizes his opponents for their failure to engage with him directly.

B. He produces a list of authorities who agree with his overall contention.

C. He offers historical support for the principles that support his claims.

D. He summarizes the general argument that he intends to refute.

 Part B

 In which sentence does the author of the majority opinion use a similar 
technique?

A. “Our problem involves direct, primary First Amendment rights akin to 
‘pure speech.’” (paragraph 1)

B. “Accordingly, this case does not concern speech or action that intrudes 
upon the work of the schools or the rights of other students.” 
(paragraph 2)

C. “The District Court concluded that the action of the school authorities was 
reasonable because it was based upon their fear of a disturbance from 
the wearing of the armbands.” (paragraph 4)

D. “In the present case, the District Court made no such finding, and our 
independent examination of the record fails to yield evidence that the 
school authorities had reason to anticipate that the wearing of the 
armbands would substantially interfere with the work of the school or 
impinge upon the rights of other students.” (paragraph 6)
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This is a transcript of a radio interview with law professor Catherine Ross 
who discusses the context and impact of the Tinker v. Des Moines 
decision. Read the transcript. Then answer questions 17 through 19.

 Supreme Court Landmark Series: Tinker v. Des Moines 

 1 ANNOUNCER: The following program was produced by the United States 
Courts.

 2 HOST: You’re listening to the Supreme Court Landmark Series , where we take 
a quick look into some of the High Court’s most influential decisions. In each 
episode, we talk with a law professor about how these decisions shaped history 
and continue to impact us today.

 3 This episode discusses students’ First Amendment rights in the 1969 case, 
Tinker v. Des Moines. Catherine Ross, a law professor at George Washington 
University Law School, explains the background.

 4 ROSS: Tinker came up during the Vietnam War which was a period of a lot of 
disorder in universities, and a bit in lower schools in the United States. And it 
involved a very peaceful, quiet protest by five young people who chose to wear 
black armbands to school in support of a moratorium on fighting in Vietnam 
during the Christmas holiday. And they were responding to a national 
suggestion that had been made by Senator Robert Kennedy.

 5 HOST: Two of the students involved in the protest, at a public school in Des 
Moines, Iowa, were John and Mary Beth Tinker.

 6 ROSS: When the school heard that this was planned, they made a special rule 
designed to censor this form of silent speech, also known as symbolic speech, 
in which the symbol clearly communicates an idea to those who see it, and 
they said that anybody who wore a black armband to school would be 
suspended. And so, when the children showed up in various grade levels, they 
were sent home from school. They were told they could only return without 
their armbands, but that the rule would only last until the end of Christmas 
vacations.

 7 HOST: The suspended students returned to school after their Christmas 
vacation. Meanwhile, the children’s parents sued the school for violating their 
children’s right to symbolic speech. A US District Court in Des Moines, Iowa, 
sided with the school, ruling that wearing armbands could disrupt learning. The 
students lost an appeal, and then turned to the United States Supreme Court. 
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In 1969, the High Court ruled, in a 7- 2 decision, in favor of the students, 
reversing the lower court’s ruling.

 8 Professor Ross explains why the decision is important today.

 9 ROSS: The Supreme Court used this occasion to make a very broad statement 
and enunciate a rule for protecting the speech rights of students during the 
school day. They began by saying that students don’t shed their constitutional 
rights at the schoolhouse gate. It’s a landmark case because it made very clear 
that we need to take the civil liberties of students seriously while they’re in the 
schoolhouse. Teaching young people how to exercise their rights of citizenship 
and allowing them to do it is at the heart of our democracy. So, if you cut off 
speech while people are learning both their own personalities and identities, 
and also how to behave in the world, you minimize the likelihood that they’ll be 
active participants in democracies. So, when you ask how it impacts our lives 
today, Tinker has been used to protect students’ speech that schools have 
improperly cut off, and that’s why it’s so important for average citizens, 
children and their families, to know the law and to use the law and to be 
prepared to stand up for it.

 10 HOST: Join us for more landmark Supreme Court case episodes at uscourts.
gov.
 Supreme Court Landmark Series: Tinker v. Des Moines — Public Domain/uscourts.gov
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17. Part A

 In paragraph 9, Ross claims, “The Supreme Court used this occasion to make 
a very broad statement and enunciate a rule for protecting the speech rights 
of students during the school day.” What is the meaning of the word 
enunciate in this context?

A. withdraw prematurely

B. declare definitively

C. safeguard from harm

D. obstruct from view

 Part B

 Which word from the quotation provides the best context for determining the 
meaning of enunciate?

A. occasion

B. broad

C. statement

D. protecting
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18. Part A

 In paragraph 4, law professor Catherine Ross begins her discussion of the 
Tinker v. Des Moines decision by stating that “Tinker came up during the 
Vietnam War.” What is the purpose of introducing the Vietnam War at this 
part of the discussion?

A. to show how unusual the Tinker case actually was

B. to provide important social and historical context of the students’ protest

C. to provide background that explains the reactions of the school authorities

D. to demonstrate that Ross is an unbiased authority in her field

 Part B

 Which quotation from the dissenting opinion written by Justice Hugo Black 
most directly relates to this section of Ross’s discussion?

A. “. . . to demonstrate to the other students that the petitioners were 
mourning . . .” (paragraph 1)

B. “. . . the public schools are an appropriate place to exercise ‘symbolic 
speech’ . . . .” (paragraph 2)

C. “. . . whether students and teachers may use the schools at their whim as 
a platform . . .” (paragraph 3)

D. “. . . a teacher of mathematics had his lesson period practically ‘wrecked’ 
. . . .” (paragraph 4)
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19. Part A

 Which option best states a central idea of the transcript?

A. Allowing young people to exercise their rights will make them better 
future citizens.

B. Symbolic protests are generally more effective than active political 
demonstrations.

C. The Supreme Court has always been instrumental in maintaining order in 
democracy.

D. Young people do not always understand the full background of political 
decisions.

 Part B

 Which paragraph from the majority opinion written by Justice Abe Fortas 
makes a point similar to the answer to Part A?

A. paragraph 3

B. paragraph 6

C. paragraph 8

D. paragraph 13
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Refer to the passage from the United States Supreme Court majority opinion 
by Justice Abe Fortas, the passage from the United States Supreme Court 
dissenting opinion by Justice Hugo Black, and a transcript of a radio 
interview with law professor Catherine Ross who discusses the context and 
impact of the Tinker v. Des Moines decision. Then answer question 20.

20. You have just read three sources discussing the Supreme Court case of Tinker 
v. Des Moines:

 • the United States Supreme Court majority opinion by Chief Justice Abe 
Fortas

 • the United States Supreme Court dissenting opinion by Justice Hugo Black

 • a transcript of a radio interview with law professor Catherine Ross

 Consider the points made by each source about the issues surrounding the 
Tinker v. Des Moines case.

 Write an essay analyzing the arguments of those who believe certain kinds of 
speech should be prohibited within an educational setting and those who 
believe the opposite. Base the analysis on the specifics of the Tinker v. Des 
Moines case and the arguments and principles set forth in the sources. The 
essay should consider at least two of the sources presented.
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STOP



You have come to the end of Unit 2 of the test.

• Review your answers from Unit 2 only. 
• Then, close your test booklet and answer document and raise your

hand to turn in your test materials.

STOP
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